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Tracé the changing patterns of women’s access to
education from early Vedic times to the late colonial
era. What continuities and shifts do you observe in
curricula, institutions and social attitudes?
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Short Notes
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(a) Carvaka epistemology and its educational implications
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(b) Wardha Scheme (Basic Education), 1937
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(c¢) Madrasas and Islamic education in medieval India
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Compare the pedagogic ideals and institutional
structures of Taksasild and Nilanda. How did
questions of patronage and social access shape their
functioning?
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“Persian became a conduit of cosmopolitan knowledge
in pre-colonial Hindustan.” Assess this statement with
reference to translation projects and courtly patronage
between the thirteenth and seventeenth centuries.
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Examine how Christian missions and the colonial state
interacted in promoting primary education during the
nineteenth century. What were the consequences for
marginalised castes and women?
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Discuss the continuities and ruptures in Indian
mathematical traditions by analysing the Kerala School
(c. 14th-16th centuries) and its reception in the colonial
period.
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Evaluate Gandhi’s Nai Talim and Tagore’s
Santiniketan as educational experiments within the
freedom struggle. In what ways did each critique
colonial schooling, and where did they diverge?
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Analyse the intersection of caste politics and language
policy in colonial education — especially the
implications of Macaulay’s Minute (1835) and
subsequent vernacular debates for Dalit learners.
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